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PEDAGOGICAL ETHICS IN THE KAZAKHSTANI SCHOOL: PRACTICAL
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Abstract: Aim: To develop and test a practice-oriented toolkit of pedagogical ethics adapted
to the specific conditions of the modern Kazakhstani multicultural school. Methods: The study
involved 28 teachers and 320 students in grades 5-9 of Secondary School No. 29 "Palmira” (Semey).
Diagnostic methods included questionnaires, sociometry, the unfinished sentences method,
comparative analysis, and quantitative data processing using Pearson's y? test. Reliability of the
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diagnostic tools was assessed using Cronbach's o coefficient (o = 0.84 for teachers, a = 0.79 for
students). Results: The implementation of the proposed toolkit (ethical dilemma cases, "I-messages”,
the "Three P's" rule, ethnocultural rituals) led to significant positive changes: the share of teachers
demonstrating a reflective ethical approach increased from 20% to 80% (x*> = 18.24, p < 0.001), the
proportion of students experiencing fear of error decreased from 45% to 15% (x> =22.56, p < 0.001);
the number of students perceiving fair treatment by teachers more than doubled (y*> = 12.87, p <
0.01). Conclusion: The systematic application of the proposed practice-oriented toolkit transforms
the teacher's position from formal-authoritarian to consciously humanistic. The study confirms the
effectiveness of integrating ethnocultural values of Kazakhstan into the everyday practice of
pedagogical communication as a mechanism for creating a unified value-semantic environment
"school-family".

Key words: pedagogical ethics, moral education, teacher-student interaction, Kazakhstani
school, ethical communication, national values, teacher's professional ethics, constructive criticism,
ethical dilemmas in education, upbringing of the individual.

Within Kazakhstan’s educational paradigm, teacher-student interaction is understood not
merely as a didactic process, but as a profound spiritual exchange (rukhani almasu) rooted in the
national traditions of mentorship. Unlike many Western models, which often place primary emphasis
on academic outcomes, the Kazakhstani approach preserves a distinctive synthesis of cognitive
development and the moral formation of the individual (tulgany qalyptastyru). This synthesis is
particularly evident in the multicultural school environments found across the regions of Kazakhstan.

Interaction between the teacher and the student lies at the heart of the educational process. It
is not simply the transmission of knowledge from one individual to another, but a complex and
multidimensional dialogue through which personality is developed and moral principles and values
are established. In the context of the contemporary Kazakhstani school, which seeks both integration
into the global educational space and the preservation of national identity, the moral and ethical
foundations of teacher—student interaction have acquired particular relevance. The ethics of
pedagogical communication can no longer be regarded merely as a set of rules governing appropriate
conduct; rather, it has become a core professional competence of the teacher, directly affecting both
the quality of education and the psychological well-being of all participants in the educational
process.

Contemporary pedagogical ethics in Kazakhstan represents an organic synthesis of two
fundamental elements: the centuries-old wisdom of the nomadic tradition, in which the teacher and
mentor (zhetekshi) served as the custodian not only of knowledge but also of society’s moral code,
and the requirements of the digital age. An analysis of pedagogical practice indicates that the principle
of zheti ata is currently being transformed into a conscious responsibility on the part of the teacher
for shaping the student’s digital footprint, online reputation and media literacy. From a practical
perspective, the principle of zheti ata may be regarded as a methodological foundation for developing
teachers’ responsibility for the long-term outcomes of their educational and formative influence.

In contemporary Kazakhstan, this national foundation is combined with internationally
recognised principles of pedagogical ethics. The principal documents governing teachers’
professional activities include the following:

The Law of the Republic of Kazakhstan “On Education”. This law establishes the humanistic
nature of education and affirms the priority of universal human values, as well as the protection of
human life and health.

The Code of Professional Ethics for Teaching Staff of the Republic of Kazakhstan. This
document serves as a primary ethical framework for teachers. It explicitly requires educators to
respect the honour and dignity of learners, act as role models, demonstrate benevolence, fairness and
tolerance, and maintain confidentiality.

The State Compulsory Educational Standards. These standards encompass not only subject-
specific learning outcomes but also personal development outcomes, including the cultivation of
patriotism, civic responsibility, and respect for the cultures and traditions of one’s own and other
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peoples.

Ethical communication and professional conduct on the part of the teacher are founded on
respect for the learner as an individual, recognition of the learner’s rights and freedoms, and the
establishment of an atmosphere of trust and mutual understanding. Teachers are expected to serve as
models of moral conduct by demonstrating fairness, honesty, responsibility and tolerance. It is
essential to recognise that every learner is unique and has individual characteristics and needs;
therefore, teachers should take these differences into account in their professional practice and adopt
an individualised approach.

The teacher plays a central role in shaping schoolchildren’s moral values and ethical
orientations. This influence is exerted not only through verbal instruction and explanation, but
primarily through the teacher’s own conduct, communication style and attitude towards learners.
Students tend to perceive the teacher as a model of fairness, tolerance and responsibility.

Authentic pedagogical ethics is reflected not in formally declared principles, but in everyday
interactions: in the ability to listen attentively, respond appropriately to mistakes, and offer support
rather than judgement. A teacher who is able to recognise the child as a unique individual contributes
to the development of the learner’s self-respect, confidence and willingness to act in accordance with
their conscience.

Such interaction provides a foundation for a positive moral climate within the school and
promotes the development of trusting relationships among all participants in the educational process.

The ethical dimensions of teacher-student interaction are manifested in everyday situations,
including the manner of communication, the assessment of academic performance and behaviour,
and the resolution of conflicts. Teachers must avoid any actions that may undermine a learner’s
dignity, as well as all forms of bias and discrimination. Criticism should be constructive and aimed
at correcting errors rather than damaging the learner’s self-esteem. Teachers should be able to listen
attentively to learners, understand their concerns and provide appropriate support.

As an integral part of society, the Kazakhstani school reflects its moral principles and values.
In the context of educational modernisation and integration into the global educational space, it is
particularly important to preserve and strengthen national traditions and cultural values. As a bearer
and transmitter of these values, the teacher should be able to communicate them effectively to
learners, thereby fostering patriotism, respect for the history and culture of their people, and a
readiness to engage in intercultural dialogue.

An important aspect of ethical interaction is teachers’ adherence to professional standards of
conduct. This includes maintaining confidentiality, protecting learners’ personal information and
remaining impartial in conflict situations. Teachers should also be committed to continuous
professional development, the enhancement of their qualifications, and the exploration of innovative
teaching methods and technologies.

The successful development of a moral and ethical culture of interaction within the school
requires the establishment of an appropriate institutional environment. This involves introducing a
code of ethics developed with the participation of teachers, learners and parents, together with
effective mechanisms for ensuring compliance with its principles. Training sessions and seminars on
the ethics and psychology of communication should be provided for teachers. Discussions and round-
table meetings involving learners should also be organised to address contemporary moral and ethical
issues.

Effective moral and ethical interaction cannot be achieved without the active participation of
parents. Engaging families in the educational process, jointly discussing moral issues, and fostering
shared values at home and at school are essential steps towards creating a coherent and integrated
system of education and personal development. As children’s first educators, parents exert a profound
influence on the formation of their worldview. Their support and cooperation with teachers are
therefore necessary for the achievement of shared educational and developmental objectives.

At the same time, it is important to recognise that the moral and ethical culture of interaction
IS not static. Society is continuously evolving, and its moral principles and values change accordingly.
Educational programmes and teaching methods should therefore be regularly reviewed and adapted
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to respond to contemporary challenges and needs. Particular attention should be given to the
individual characteristics, needs and abilities of each learner, while creating favourable conditions for
their personal growth and development.

In the context of globalisation and the rapid development of information technologies,
fostering learners’ critical thinking and their ability to navigate extensive flows of information has
become particularly important. Teachers should enable learners to analyse information, distinguish
reliable information from misinformation, evaluate different perspectives and make well-informed
decisions. These competencies will help them become responsible citizens capable of contributing
meaningfully to the development of society.

Thus, moral and ethical interaction between teachers and learners in Kazakhstani schools is a
complex and multidimensional process that requires continuous attention and improvement. Only
through the collaborative efforts of teachers, learners, parents and society as a whole can an
educational environment be created that promotes the development of a well-rounded and morally
mature individual who is prepared to meet the demands of contemporary life.

The scientific novelty of the study is as follows:

1. For the first time, a comprehensive, practice-oriented toolkit for pedagogical ethics, adapted to the
specific context of Kazakhstan’s multicultural schools, has been developed and piloted. The toolkit
includes original case studies addressing ethical dilemmas and incorporating national traditions, such
as Zheti ata (“seven generations of ancestry”) and Ata-anaga qurmet (“respect for parents”).

2. A three-level model of transforming teachers’ professional stance—from a formally authoritarian
approach to a consciously humanistic one-has been developed and empirically validated through the
introduction of communication techniques, including “I-messages” and the “Three Ps” rule, as well
as ethnocultural rituals.

3. For the first time, a quantitative analysis of changes in the moral and ethical climate of a
Kazakhstani school was conducted using statistical methods, including the chi-square (y?) test. The
analysis demonstrated that the observed changes were statistically significant (p < 0.01).

4. Specific mechanisms for integrating ethnocultural components into everyday pedagogical
communication have been systematised and adapted in accordance with the requirements of the Code
of Professional Ethics for Teaching Staff of the Republic of Kazakhstan.

Implementation of moral and ethical principles in teacher-student interaction in
Kazakhstani Schools

The theoretical foundations of moral and ethical interaction are implemented through specific
methods, techniques and organisational forms of practice. The following practical tools and
recommendations are proposed for teachers working in Kazakhstani schools.

1. Practical workshop: case studies for the analysis and resolution of ethical dilemmas

The analysis of case studies during pedagogical council meetings or professional development
seminars can help teachers develop ethical reflection.

Case 1: “A Public Failure”

Situation: A student who usually performs well academically was unable to solve a problem
at the board and became the target of ridicule from classmates. The student felt embarrassed and
withdrew from further interaction..

Ethical dilemma: How can the situation be addressed without undermining the student’s
dignity and standing among classmates, while preserving an atmosphere of trust in the classroom?

Practical solution:

1. Immediate response: Stop the ridicule by stating: “In this classroom, we respect the courage
of every learner who comes to the board. Making a mistake is a step towards acquiring new
knowledge.”

2. Support: Address the learner calmly: “I can see that you have encountered some difficulty.
Let us work together to identify the step at which the problem arose.”.

3. Normalisation of mistakes: Remind the class: “Even the greatest scientists made mistakes.
What matters is being able to identify and correct them.”.
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4. Follow-up action: Later, invite the same learner to solve a similar but less complex problem
so that they can experience a sense of achievement.

Case 2: “A Conflict of Values”

Situation: During a literature lesson, while discussing a literary work, a learner expresses a
view that conflicts with traditional Kazakhstani values or with the moral message of the text.

Ethical dilemma: How should the teacher respond without suppressing the learner’s freedom
of thought, while also emphasising the importance of moral values and ethical principles?

Practical solution:

1. Acknowledgement of the learner’s right to express an opinion: “Thank you for sharing your
perspective, [Name]. It is certainly an unconventional interpretation.”

2. Framing the issue as a discussion: “Let us consider together what consequences might arise
from the character’s position if everyone acted in the same way. How does this position relate to such
values as respect for elders, friendship and honesty?”’

3. Consideration of an alternative: “Is there another way in which the character’s problem
could be resolved that would be both effective and ethically appropriate?”

Summary: Conclude the discussion by focusing not on determining who is right, but on
recognising the diversity of perspectives and the importance of making ethically responsible choices.

Case 3: “Assessment ethics in an inclusive classroom”

Situation: In an inclusive classroom, a learner with special educational needs (SEN)
demonstrates clear progress, although their academic performance remains below the class average.
The parents of other learners express dissatisfaction with what they perceive as “lowered
expectations”.

Practical solution:

1. Develop an individual educational achievement profile for the learner, including a visual
representation of their progress over time.

2. Conduct a discussion-based lesson entitled “The Value of Small Achievements”, drawing
on Kazakh proverbs, such as “Ulken tasqa taianyp, kishkene tas ta synaqta” (“Even a small stone is
tested when resting against a large one”).

3. Organise a meeting with parents, involving the school psychologist, to promote the
development of an inclusive school culture.

2. Specific tools and techniques for everyday communication

The “I-Message” technique in conflict situations:

Instead of: “You have failed to complete your homework again! You are irresponsible!” (a
“You-message” expressing blame).

Use: “I feel disappointed when I see that the assignment has not been completed because we
had agreed that it would be done. Let us work together to understand what prevented you from
completing it.” (an “I-message” that expresses the teacher’s feelings and encourages dialogue).

The “Three Ps” rule for constructive criticism:

1. POSITIVE REINFORCEMENT: Begin with a positive observation: “I appreciate the effort you
have made and the fact that you began the task using an appropriate approach.”.

2. PROBLEM: Identify the specific weakness: “However, the argument presented in this paragraph
is not yet sufficiently well developed.”.

3. PERSPECTIVE: Indicate a constructive way forward: “Let us consider how you could support
your argument with examples from the text. Try revising it in this way, and your work will become
more convincing.”.

Rituals that foster respect and strengthen interpersonal connections:

The “Greeting and Farewell circle”: At the beginning or end of the week, primary school
learners take part in a brief circle discussion during which each child may share their feelings or a
piece of personal news.

The “Emotional barometer”: Place individual pockets labelled with the learners’ names on a
classroom wall, together with a set of emotion cards depicting joy, sadness, calmness and anxiety.
Each morning, learners may privately select and place a card that reflects their current emotional state
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into the appropriate pocket. This practice enables the teacher to monitor the overall emotional climate
of the class.

3. Integration of the national and cultural component into the Ethics of Communication

The incorporation of Kazakh National Traditions:

“Ata-anana qurmet” (Respect for Parents): Include discussions on respect for parents and
elders in conversations with learners, supported by relevant examples from Kazakh literature and
history.

“ A young man who seeks knowledge is a worthy son of his nation ” (A young person who
seeks knowledge is a treasure to the nation): Use proverbs and traditional sayings to encourage
learners to regard education as a responsibility towards their family and country.

“Zheti ata” (Seven Generations of Ancestry): During history or social studies lessons,
discuss the principle of Zheti ata as a foundation for personal responsibility for one’s actions towards
one’s family lineage and society.

Project-based activities with ethnocultural content:

The “My Native Region” Project: Learners explore the history of their families, villages or
towns, interview long-standing local residents, and study cultural traditions. These activities foster
respect for cultural heritage and older generations.

Organisation of Celebrations (Nauryz and the Day of Gratitude): Learners and teachers
collaboratively prepare theatrical performances, songs and traditional dishes, with the teacher acting
both as a facilitator and as an equal participant in the activities.

4. Engaging parents: practical steps

The “Parents’ Club”: Instead of holding formal parent-teacher meetings, organise thematic
round-table discussions on topics such as “How Should We Talk to Children about Morality?” and
“Parenting in the Internet Age: Challenges and Solutions”.

An information booklet for parents: Develop a concise and accessible booklet outlining the
core principles of school ethics, providing examples of “I-messages” and including the contact details
of the school psychologist. This will contribute to the creation of a coherent and unified educational
environment.

Joint parent-child projects: For example, the “Our Family Tree” project, in which children
and parents jointly explore their genealogy and the values passed down through their family lineage.

The proposed practical framework is not merely a collection of techniques, but a means of
fundamentally transforming the teacher’s professional stance from a formally authoritarian approach
to a humanistic and reflective one. This transformation is fully aligned with the objectives of
contemporary education in Kazakhstan and internationally.

Experimental section: Pilot implementation of a practice-oriented toolkit for
pedagogical ethics at municipal state institution secondary school Ne 29 “Palmira”

Organisation and methods of the study

To pilot the proposed practice-oriented toolkit, an experimental study was conducted between
January and October 2025 at Municipal State Institution Secondary School No. 29 “Palmira”. The
study involved 28 teachers and 320 students in Grades 5-9.

The study comprised three stages:

1. Baseline assessment stage (January 2025): Assessment of the initial state of the moral
and ethical climate and prevailing interaction patterns within the teaching staff and student groups.

2. Formative stage (February-May 2025): Implementation of a programme comprising a
series of practical seminars and workshops for teachers based on the materials presented, the
integration of specific tools-including case studies, “I-messages” and the “Three Ps” rule-into
everyday pedagogical practice, and the organisation of project-based activities incorporating an
ethnocultural component.

3. Evaluation stage (September-October 2025): A follow-up assessment was conducted to
identify changes over time and evaluate the effectiveness of the implemented intervention.

Diagnostic methods used at the baseline and evaluation stages:
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For Teachers: A questionnaire designed to assess the level of ethical reflection; a sentence-
completion technique (“During a lesson, when a learner makes a mistake, I usually...”); and an
analysis of the minutes of pedagogical council meetings and subject-methodological association
meetings.

For Learners: An anonymous questionnaire entitled “Teacher-Student Interaction through
the Eyes of the Child”; a sociometric assessment of the psychological climate within the classroom;
and an analysis of learners’ creative work, including the essay “My Teacher” and the project “The
Values of Our School”.

Statistical data analysis methods

1. To assess the reliability of the findings and determine the statistical significance of the
observed changes, the following statistical methods were employed:

2. Pearson’s chi-square (y?) test was used to compare the proportions of teachers
demonstrating a conscious ethical approach and learners experiencing a fear of making mistakes at
the baseline and evaluation stages. Statistical analyses were performed using IBM SPSS Statistics,
version 26.0.

3. The level of statistical significance was set at 0.05. Differences were considered
statistically significant when p < 0.05.

4. The reliability of the diagnostic instruments-the questionnaires administered to teachers
and learners-was assessed using Cronbach’s alpha coefficient. The o value was 0.84 for the teacher
questionnaire and 0.79 for the learner questionnaire, indicating good internal consistency and
reliability of the instruments employed.

5. The sociometric data were analysed by calculating the group cohesion index: C = (£ mutual
positive choices) / (total number of possible choices).

6. Results of the baseline assessment stage (The situation prior to the intervention at
secondary school Ne 29, January 2025)

At the baseline stage, Secondary School No. 29 exhibited a number of characteristics
associated with the traditional model of teacher—student interaction:

1. The predominance of authoritarian interaction strategies: Approximately 65% of
teachers used directive instructions and accusatory language in conflict situations. When learners
made mistakes publicly, the predominant responses were either to ignore the situation or to issue a
formal reprimand.

2. A low level of ethical reflection: Only 20% of teachers were able to justify their actions in
simulated ethical dilemmas by referring to the principles set out in the Code of Professional Ethics
for Teaching Staff.

3. A tense emotional climate: According to the questionnaire results, 45% of learners
reported that they were afraid of making mistakes during lessons, while 35% felt that teachers were
not always objective in their assessments. The sociometric analysis revealed a high level of
interpersonal tension in 7 of the 15 classes included in the study (Figure 1).

Results of the Baseline Stage of the Study at Secondary School No. 29 (January 2025)
100

90 4
80 4
70 4

60 4

Percentage (%)
g

T T T r
Authoritarian teachers Ethically oriented teachers  Students afraid of making mistakes  Students experiencing unfaimess

Figure 1 — Results of the Baseline Assessment Stage at Secondary School Ne. 29 “Palmira”,
Semey (January 2025)
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Results of the evaluation stage: the situation following the intervention at secondary
School Ne 29 (September-October 2025)

Following the implementation of the programme at Secondary School No. 29, substantial
positive changes were observed:

1. A shift in interaction strategies:

The proportion of teachers who confidently applied the “I-message” technique and the “Three
Ps” approach to constructive criticism increased to 75%.

When responding to identical case scenarios, 80% of teachers demonstrated a conscious and
reflective approach grounded in the principles of respect and support, compared with 20% at the
baseline assessment stage.

2. Improvement in the psychological climate

The proportion of learners who reported a fear of making mistakes decreased from 45% to
15%.

The proportion of learners who considered their teachers to be fair and willing to provide
support increased by 40%.

According to the sociometric findings, 12 of the 15 classes demonstrated a substantial increase
in the group cohesion index and a reduction in the level of conflict.

Statistical significance of the observed changes

The obtained p-values (below 0.01 and 0.001) indicate that the observed positive changes
were unlikely to have occurred by chance and were associated with the implementation of the
developed practice-oriented toolkit. For results with p < 0.001, the probability of obtaining the
observed differences by chance was below 0.1% (Table 1).

Table 1 — The assessment of the statistical significance of the observed changes using
Pearson’s chi-square (y?) test yielded the following results

Indicator 1 df p-level Interpretation
Propo_rtlon of_teachers demonstrating a 18.24 1 0 < 0,001 nghly statistically
conscious ethical approach significant
Proport_lon of learners reporting a fear 2256 1 0 < 0,001 I—]lghly statistically
of making mistakes significant
Proportion of learners reporting fair 12,87 1 p<0,01 | Statistically significant
treatment by teachers

Changes in key indicators over the course of the experiment

For a clear visual representation of the study findings, the diagram below illustrates changes
in three key indicators before and after the implementation of the practice-oriented toolkit for
pedagogical ethics (Figure 2).

Dynamics of Key Indicators of Pedagogical Interaction at Secondary School No. 29
100

90
80
70 4
60
50 4

304

Percentage (%)

204

r T
January 2025 (before the experiment) QOctober 2025 (after the experiment)

Figure 2 — Comparative analysis of the effectiveness of the pedagogical Ethics Toolkit
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As the diagram clearly demonstrates, substantial changes were observed across all three key
indicators:

The proportion of teachers demonstrating a conscious ethical approach increased fourfold.

The proportion of learners reporting a fear of making mistakes decreased threefold.

The proportion of learners who perceived their teachers’ treatment as fair more than doubled.

Conclusions from the Experimental Study

The experimental study conducted at Municipal State Institution Secondary School No. 29
“Palmira” in 2025 confirmed the hypothesis concerning the high effectiveness of a systematic
approach to fostering a moral and ethical culture.

The diagnostic data presented in the diagram clearly demonstrate a transformation in teachers’
professional stance from a formally authoritarian orientation to a consciously humanistic approach
within the specific school community.

The proposed toolkit proved to be an effective mechanism for translating the theoretical
principles of pedagogical ethics into the everyday professional practice of teachers at Secondary
School Ne 29.

The establishment of a shared value-based and meaning-oriented ‘“school—family”
environment within this educational institution proved both feasible and effective in supporting the
moral development of learners.

The materials presented in this article were successfully piloted in an authentic school
environment and demonstrated their practical significance for the modernisation of the educational
process in contemporary Kazakhstani schools.

Table 2 — Comparative analysis of pedagogical practice before and after the implementation
of the Ethics Workshop

Aspect of BEFORE the Implementation of the AFTER the Implementation of the Ethics
pedagogical Ethics Workshop Workshop (Conscious/Reflective Model)
practice

1

(Traditional/Unsystematic Model)
2

3

1. Response to a
learner’s
mistake

The response is punitive or dismissive.

* “Sit down. That is a failing mark.
Next!”
* The focus is placed on the mistake

itself rather than on its underlying cause.

» Consequence: the learner develops a
fear of making mistakes and becomes
reluctant to make further attempts.

The response is supportive and pedagogically
constructive.

* The techniques presented in Case 1 are applied,
including the normalisation of mistakes,
collaborative analysis and the creation of an
opportunity for success.

* The focus is placed on the learning process and
the learner’s development.

» Consequence: the mistake becomes a resource for
further development, while the learner’s motivation
to learn is strengthened.

2. Resolution of
conflict
situations

An authoritarian or conflict-avoidant
style.

* “You are wrong because I said so.”

* The use of “You-messages”, such as:
“You are breaking the rules again!”

» Consequence: suppression of the
learner’s individuality or escalation of
the conflict.

A dialogic and mediation-based approach.

* The use of “I-messages” and the “Three Ps” rule.
* The focus is placed on emotions, factual
circumstances and the collaborative search for a
solution.

*» Consequence: the learner develops reflective and
responsible behaviour, while mutual trust is
maintained.

3. Recognition of
the learner’s
perspective

Evaluative and hierarchical.

* A learner’s opinion that conflicts with
established norms is perceived as a
challenge to the teacher’s authority and
is immediately dismissed.

* “That is an incorrect point of view.”.

Developmental and respectful.

* The strategy presented in Case 2 is applied:
acknowledging the learner’s perspective, reframing
the issue as a discussion, and relating it to relevant
values.

* The teacher regards the situation as an opportunity
to develop the critical thinking skills of the entire
class.
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1

2

3

4. Practice in an
inclusive
educational
environment

A formal approach accompanied by
tension.

* All learners are assessed according to a
uniform set of criteria, which may
provoke parental objections and create a
sense of unfairness.

* Parents’ concerns are either ignored or
dismissed.

A systematic and awareness-raising approach.

* The use of individual achievement profiles, as
presented in Case 3.

* Active engagement with the parent community to
foster an inclusive culture.

* A focus on the individual progress of each learner.

5. Emotional
climate in the
classroom

The emotional climate is unpredictable
and dependent on the teacher’s mood..
* Learners’ emotional states are not
monitored systematically.

* The teacher-learner relationship
remains formal.

Conscious and supportive.

* The use of classroom rituals, such as the
“Greeting Circle” and the “Emotional Barometer”,
to assess and manage the emotional atmosphere.

* The classroom becomes a psychologically safe
learning environments.

6. Integration of
the cultural
component

Fragmented and didactic.

* Values are mentioned only
occasionally, often in the form of
slogans, such as “one must respect
elders”.

* Learners perceive them as a dull
obligation rather than as meaningful
personal values.

In-depth and learner-centred.

* Values such as respect for elders and reverence
for knowledge are integrated through projects,
proverbs and classroom discussions.

* These values are experienced and reflected upon
by learners, thereby becoming part of their personal
experience.

7. Interaction
with parents

Formal and episodic.

» Communication takes place mainly
during parent—teacher meetings and is
largely limited to reporting grades and
discussing problems.

* Parents are perceived as an external
“side” rather than as partners in the
educational process.

Partnership-based and constructive.

» Work is organised through the “Parents’ Club”
format and joint projects.

* A unified “school-family” educational
environment is established.

8. The teacher’s
professional
stance

A “source of knowledge” and a
“controller”

« Professional burnout occurs as a result
of constant tension and confrontation.

* The teacher’s authority is based on fear
and formal position.

A “mentor” and “facilitator”.

* The teacher manages the processes of learning
and upbringing by applying modern pedagogical
tools.

* The teacher’s authority is based on respect,
professional competence and personal qualities.

Key conclusions based on the results of the comparative analysis

Prior to the implementation of the workshop, teachers’ practice was often reactive, aimed at
addressing immediate problems, frequently through coercive methods, and at meeting formal
requirements. This generated tension, student passivity and, in many cases, contributed to teacher
burnout.

Following the implementation of the workshop, teachers’ practice became more proactive and
strategic.

Teacher:

Is equipped with specific tools for resolving typical ethical dilemmas.

Manages the classroom atmosphere and interpersonal relationships rather than merely
responding passively to emerging situations.

Views each challenging situation not as a threat, but as a pedagogical task and an opportunity
for the development of both the learners and the teacher.

Builds their professional practice on a system of values rather than on the authority of their
formal position.

Moral and ethical interaction is not a slogan, but a form of daily and meticulous work
consisting of specific actions, words and decisions. The proposed case studies, techniques and
organisational forms constitute a practical toolkit for translating high-level principles into real
pedagogical practice. Their systematic application can help teachers in Kazakhstani schools not only
transmit knowledge, but also become genuine moral reference points for the younger generation,
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fostering well-rounded individuals who respect their traditions and are prepared for dialogue with the
wider world.
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KA3AKCTAH MEKTEBIHAEI'T IIETAT'OI'MKAJIBIK 9THUKA: ATJAMI'EPIIIJIIK
TOPBUEI'E ) KOHE OTHOMOJAEHUN UHTEI'PALIUAT A ITPAKTUKAJIBIK TOCIJIAEP

B.111. Typrantaesa'l”, K.C. Axnanxanosa’, JI.P. Caouposa’, A.®. KbLiKbi0aeBa?
Tokopim yauBepcureri, Cemeii K., Kazakcran

Menununa yauBepcuteTi, Cemeit K., Kazakcran

*e-mail: bejbitgulsakarimovna@gmail.com

Anoamna: Maxana Ka3zipei 3amanesbl Ka3aKCmMaHOblK MeKmen iHcagoaublHoaebl MY2aliM MeH
OKVUIBIHBIY 03apa apeKemmecyiniy a0ameepuinik-3muKkaivlk Adcnekmilepin KeuieHoi 3epmmeyee
apHanean. Makcamvl: nedazo2uKkansl SMUKaubly madxcipubeze 6a20apianean Kypaioapvin asipiey
JcoHe ampobayusanay. Odicmepi: cayanHama, 2neymempus, aakmaimagau ceiliemoep 20ici,
canvicmoipmansl manoay, y>-Ilupcon kpumepuiiin Koi0ana omulpvln Hamudicenepoi canovlk oyoey.
Homuoicenepi: ycoinvinean Kypanoapovl eHeizy OKyulbliapovly Kamenecyoen KopKyviH 45%-0an 15%-
ea memenoemyee, nedazocmapovly CaAHANbl YMUKANLIK MiHe3-KYaKbiHblY 20%-0an 80%-2a ocyine
akendi. Kopvimwinovl: keticmepoi, «Men-xabapramanapowiy oscone «Yw T» epeoicecin oucyiieni
KOI0aH) Ne0a202uKaiblK YCMaHblMObl ABMOPUMAPIbIKMAH 2YMAHUCMIKKe mypiendipedi. Kymvicma
oyn e3apa apekemmecyoiy mek Oinim bepy yoepicinoe 2aHa emec, COHbIMEH Kamap mya2aHuly, OHbIH
KYHOBLILIKMbIK 6a20apiapbl MeH a3aMammulk NOSUYUACLIHbIY KATbINMACYbIHOARbL He2i32l poai aman
emineen.lledazocukanvly dmuKanvly Heecizei NpUHYuUnNmepin (Kypmem, 20i10iK, me3iMOLliK, JiceKe
mynzaza 6aplmmangan macii) manioday He2izinoe MaKkaiaoa oyi NpUHyunmepoi KyHOeaiKmi MeKxmen
eMmipinde dicy3eze acvlpy yulin magicipubece 6agoapranean Kypanoap ycwvinwiiaovl. Epexue nazap
Kaszaxcmannoiy  ynmmulk-maoenu KYHObLILIKMApPuIH OiniM  Oepy yoepicine cinipyee 6epincen.
Makanaoa smuxanvlx OureMmanapovl uieuiyee apHaieau Keucmep, HAKMbl KOMMYHUKAMUBMIK
macinoep («Men-xabapramanapy» oncone «Yw Ty epedsceci cuskmvl), coHOQU-aK ama-aHaiapmeH
AHCYMBLC mYpIiepi dHcoHe adameepuinik He2iz0epin Huleaumyaa 0ablMmalean HcoOanvlK Kvlzmem
eaoxiceli-mezocelini ycvinvlazan. Makana mamepuanvl myeanimoep, Mexmen aKiMwiniei xcarne Oinim
bepy opmaceiHOagbl IMUKANLIK MdOeHuemmi mapoueney JHcoHe OaAMblmy Macenelepimer
AUHANLICAMBIH MAMAHOAD YUIH RPAKMUKATBIK KYHOBLIBIKKA Ue.

Tyiiin ce30ep: nedazocukanvlk 3MuKda, a0ameepuliiix mapoue, «MY2alimM-oKyuibly 63apa
apekemmecyi, Ka3aKCMAaHObIK MeKmen, IMUKAIbIK KAPbIM-KAMbIHAC, YAMMblK KYHOBLILIKMAP,
MYEANIMHIY KaCIOU IMUKACHl, KOHCMPYKMUBMI CbiH, OLIiM Oepyodeci 2MUKANLIK OULeMMAanap,
myneansvl mapoueney.

MEJATOTHYECKAS DTHKA B KA3BAXCTAHCKOM INKOJIE: TIPAKTUYECKHE
NOJXO0Jbl K HPABCTBEHHOMY BOCIIUTAHHUIO U DTHOKYJbTYPHOM
HHTEI'PAIIUA

B.III. Typran6aesa¥; K.C. Annibxkanosa2, JI.P. CaéuposaZ, A.®. XKbL1KbI6aeBa?
Yloxopim yruBepcurer, T. Cemeit, Kazaxcran

2Memuuunckuii yausepcurer, r. Cemeit, Kazaxcran

*e-mail: bejbitgulsakarimovna@gmail.com

Annomayun. Cmamvs nocesiujena KOMniIeKCHOMY UCCIe008AHUIO HPABCHBEHHO-IMUYECKUX
aAcnekmos 83aumMoO0elcmeaus nedazoea U YYeHuUKa 6 YClo8usx cOBPEeMeHHOU Ka3axcmaHCcKoU WKOIbL.
Llenv: paspabomka u anpobayus npaKkmuKo-opueHMupoOSAHHO20 UHCMPYMEHMAapus neda2ocuiecKoll
omuku. Memoowi: ankemuposanue, CcoyuoOMempus, Memoo He3AKOHYEHHbIX NPedNoHCeHUll,
CPABHUMENbHYILL AHANU3, KOIUYeCMBeHHAs 00paboOmKa pe3yibmamos ¢ npuMeHeHuem Kpumepus x*-
Ilupcona. Pesynbmamvl: 6HeOpeHUe NPedsloHCeHHO20 UHCMPYMEHMAPUs NPUBENO K CHUINCEHUIO
cmpaxa owuoku y yuawuxcs ¢ 45% oo 15%, pocmy oco3Hanno20 3muyecko2o nogedenus neoazo208
¢ 20% 0o 80%. 3axnmouenue: cucmemHoe npumeHnenue Keicos, «A — coobwenuiiy u npasuna « Tpex
11y mpancghopmupyem nedacocuueckyio nosuyuro om daemMoOpUMapHol K yMaHucmuieckou. B
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pabome noouepxkusaemcs. QYyHOAMEHMANbHASL POdb OAHHO20 B3AUMOOCUCMBUS He MOJbKO 8
0bpazoeamenvHoOM npoyecce, HO U 8 YOPMUPOBAHUU TUYHOCMU, ee YEHHOCMHbIX OPUEHMAYUll U
epadicoanckol nozuyuu. Ha ochose amanuza KiouesviX NPUHYUNOE Neda202UYecKou IMUKU
(yeadwcenue, cnpagediu8ocms, MoaepanmHoChy, UHOUBUOYANbHBIL NOOX00) 8 CMambe npeoaa2aemcs
NPAKMUKO-OPUEHMUPOBAHHBII UHCIMPYMEHMApUil OJis peanu3ayuu Smux NPUHYUNos8 8 N08CeOHEBHOU
wkonvHou  ocusHu.  Ocoboe  GuUMaHUe YOensemcs UHmMmezpayul  HAYUOHALIbHO-KYIbIMYPHBIX
yennocmeil Kazaxcmauna 6 obpazosamenvHulii npoyecc. B cmamve demanvHo npedcmasiieHul Ketichl
0J1s paspeuteHuss SMU4eckux OunemMm, KOHKpemHble KOMMYHUKAMUGHble MeXHUKY (maxkue Kaxk «A-
coobwenusny u npasuno «ITpex Il»), a maxoce hopmvi pabomvl ¢ pooumenimu u NPOEKMHAS
OesamenbHOCMb, HANPAGIeHHAs HA YKpenienue HpasCmeeHHbIX 0CHO8. Mamepuansl cmamou umerom
NPAKMUYECKYI0 YEHHOCMb 018 Nedaz20208, AOMUHUCMPAYUY WKOJL U CREeYUATUCTIO8, 3AHUMAIOUUXCS
80NPOCAMU BOCNUMAHUSA U PA3GUMUSL DMUYECKOU KYIbMYPbl 8 00paA308amenbHOlL cpeoe.

Knrouesvie cnosa:. nedazocuueckas smuka, HpACMEEHHOe 8OCHUMAHUe, 83auMooelicmaue
"nedacoe-yuenux", Kasaxcmamckas wKoad, dmuyeckoe ooOujeHue, HAYUOHANbHbIE UYEHHOCMU,
npogeccuonanvHas smuxka neoazo2da, KOHCMPYKMUGHASL KPUMUKA, 3SMmMuyecKue OulemMmvl 6
obpazosanuu, 60CnUmMaHue TUYHOCMU.
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MEXIY I'NIOBAJIBHOM MHTETPAIIMEN U PETUOHAJIBHBIM CYBEPEHUTETOM:
BbI3OBbI 1 IEPCHEKTUBbI MTHTEPHAIMOHAJIM3ALIUHU BBICHIEI'O
OBPA30OBAHUA B HEHTPAJIBHOU A3UHN

I' K. UckakoBa
Me:xnyHaponHblil yHuBepcurer Acrtana, Kaszaxcran
e-mail: gulisk@mail.ru

Annomayusn: [lenb cmamvu — NpoOaHAIU3UPOBAMb HA OCHOBE CPABHUMENbHO20 AHANU3A U
MemMo008 NPOSHO3UPOBAHUSA, ONbIM, MEKYWUe NPOYECChbl U 6b1306bl UHMEPHAYUOHATUZAYUU CUCTEM
gvicuieco obpasoeanus cmpan Llenmpanvnou Asuu. Paccmampusaemcsi onvim 2ocyoapcme
Llenmpanvrou A3uu no pazéumuio UHMEPHAYUOHATUAYUU BY306 NYMeEM PA3BUMUSL AKAOeMUUECKOU
mobunvbnocmu cmyoenmos u IIIIC, omkpvimus uiuanog 3apybedxicHvix 6y308, NPUSIAULCHUs]
3apybedcHbIX npogeccopos, paspabomKu coeMecmublx 00pa308aAMenbHbIX NPOSPAMM, NPOGEOEHUs.
COBMECMHBIX HAYUHbIX uccredosanuti u op. Ilokazana nuoupyowas ponv Kazaxcmana é npoyeccax
UHMEPHAYUOHAIU3ayuu evicuieco obpasoeanus. Packpwieaemcs ponv Llenmpanvrno-Azuamcko2o
NPOCMPAHCMBA 8blCUIe20 00PA308AHUS 8 PA3GUMUU BHYMPUPELUOHANbHOU UHMEPHAYUOHATUZAYUL,
a makoice mpyonocmu, npenamcmesyrowue passumuio I{AIIBO: npobremer Qunancuposanus,
obocmpenus KOHKYpeHYuu 8e0yyux NOJUMUYECKUX USPOKO8 3d CMYOeHmos 6y308 LlenmpanvbHoii
A3uu, nexomopwvie 860npocvl AOMUHUCMPAMUBHO20 Xapakmepa u op. Aemop ykazvlieéaem HA pUCKU
UHMEPHAYUOHATU3AYUU U npediazdaem Cmpameculo, HANpaeieHHyl0 HA NOGblUUEHUe Kayecmed
HAY4HOU U 06pazoeamenvHol Koonepayuu u nompebnocmu pazeumus Llenmpanvnot A3uu 6 pamkax
Lenmpanvho-A3uamckozo npocmpancmea @vicuieco 00pa306anus, 6 mom ducie yepe3 Co30anue
cobcmeenHol 06pa308amenbHOU IKOCUCEMbL, NOUCK OANaHca medxncoy 2100anbHol unmezpayuet u
PECUOHANLHOU KOONEpayuu, peanu3ayuio 00J120CPOUHbIX 00pA308aMeENbHbIX U HAYYHLIX NPOEKMOS,
dbopMUpOBaHUS U  BHEIPEHHUS] PETHMOHAIBHOM  CHUCTEMBbl MOHUTOpUHTA  3(P(HEKTUBHOCTH
MHTEPHALMOHATIM3ALMH U OP.

Knwuesvie cnoea: unmepnayuonanusayus, evicuiee 00pazosanue, MOOUTLHOCMb,
MeNCOYHapoOHoe COmpPYOHUYECmBOo, 4Yelosedeckuli Kanumari, pecuoH, Llenmpanvno-Aszuamckoe
NPOCMPAHCMBO BblCULE20 00PA308aAHUS, 0OPA306AMENbHAS IKOCUCEMA, PELUOHANbHAS KOONEPAYUL.

Beenenue
Briciine yueOHble 3aBefeHHs] rocynapctB LleHTpanbHON A3MM pa3HBIMM TeMIAaMH U B
Pa3IUYHON CTEMEHHU yYacTBYIOT B MHTEPHAIIMOHAIM3AIMH BhICIIEro oopa3zoBanus (nanee MBO) [1].
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